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	[bookmark: _Toc163641314]Section One – Your Details

	Student Number
	21031808
	Date of First Enrolment
	

	Name
	Denise Murdoch 
	Email
	dem0559@my.londonmet.ac.uk

	Title of Thesis
	How do adults with dyslexia from Black and Brown Communities navigate the workplace to achieve success?

	Supervisors’ Names
	
[bookmark: _Hlk171440018][bookmark: _Hlk171447537]Dr Mabel Encinas

[bookmark: _Hlk171440040][bookmark: _Hlk171447609]Dr Damilola Makanju


	Have there been any changes to the supervisory team
	☒ No
☐ Yes, please describe below

	Year of study
	 Choose an item. 

Other: 
	Mode of Study
	Part time


	Intermissions
(Time and duration)
	

	Please indicate your stage of study
(select one)
	☐ preparation
☒ data collection and analysis
☐ interpretation and thesis preparation 
☐ writing up only
☐ submitting thesis (see below) 
☐ other (please name):



	If you have started data collection, please provide the date of ethics approval.


	March       2025	

☐ N/A

	If you submit the thesis for examination within 4 months of the RD2 submission, you do not need to complete the remainder of the form. 
Please have the supervisor sign the confirmation. 
	Supervisors signature confirming submission of thesis:










	[bookmark: _Toc163641315]Section Two - Supervision

	If you have any concerns regarding supervision, please get in touch with your supervisors in the first instance if appropriate. If you cannot do this, please contact either the chair of your school-based RSPG, the PGR Coordinator or the Research Lead in your School.

	Please indicate how often you have met with your supervisors since your last report to the RSPG, i.e. in the last 6 months or 12 months (delete as appropriate). Meetings may include contact in person, by correspondence, telephone, email or Skype; please distinguish between these types.

	
· Currently meet twice each month 

Via Microsoft Teams 








	[bookmark: _Toc163641316]Section Three – Programme of Research

	Please state briefly your research aims, objectives, and questions or hypotheses

	

Aim:
Exploring the perceptions and lived experiences of adults with dyslexia from Black and Brown communities (B&BC) in the workplace: With a focus on strategies utilised for success. 

Objectives: 
· To explore the lived experiences of Black and Brown adults with dyslexia in the workplace.
· To understand the different experiences of dyslexic participants, including those with a diagnosis and those without.
· To identify strategies used by dyslexics for success in the workplace.

Title:
How do adults with dyslexia from Black and Brown Communities navigate the workplace to achieve success? 




	Please briefly describe your progress with your research project since your last report to the RSPG; i.e., over the past 6 or 12 months (delete as appropriate) (approx. 500 words).

	
· Ethics form 
I feel that the progress of the ethics form has allowed me to understand my project and recognise how it fits within the research community.
It has also been an opportunity to value how I work within this study.

 For example, when I am putting together a piece of information, I ensure I have put in all the elements. 

I am learning to work collaboratively with my supervisors, as this is a perfect opportunity. 

I am learning not to overcomplicate my work by saying too much when it is unnecessary. 

I need to understand what I am doing through targeted investigation as I tend to over-research and overwrite. This allows me to process information and ideas, leading to the synthesis and precise formation of the concepts in my written response.

 What is the value of the feedback 

I was fortunate because the panel marking my ethics form was very kind to me and gave me positive feedback.  This allowed me to make the necessary corrections and develop my ideas. 
The feedback was presented so positively that I felt validated by what I offered. I had such a sense of achievement. 

The panel showed a clear understanding of the study, which increased my sense of accomplishment as they could share in the connections I attempted to make with the research.
Their comments about the study physically and emotionally moved me, as I sensed they felt my focus and passion for this project.


· Reading around – another perspective 

A suggestion made by the Ethics Committee about my research was that I extend my research to other perspectives from different countries. 

At first, I felt extremely overwhelmed about this, but I found this process valuable. 

I could look at how other countries responded to disability and Black and Brown communities.

This opportunity led me to recognise the disabled and Black and Brown communities from a global perspective. 
There were similarities, if not mirrored, experiences for those in Britain. This strengthened my project, allowing me to view a wider community.

· Sharing 

I was allowed to share the study with my colleagues. I was initially very nervous about doing so. 
When I got feedback and recognition, it built my confidence in my achievements over the past year.
It is essential to mention that  I have realised I must not rely on others’ validation. This has been especially pertinent as I have been working in isolation.
 
- Journey 
I am incredibly thankful to have such supportive and encouraging supervisors. Those who are not seen are my husband, study skills tutor and critical friend, who allowed me to bounce ideas and check my work.  It has ensured that the journey this year went smoothly and provided me with a sense of achievement. 


I hope the opportunity to move into the following research stage will be just as enlightening.

475 word


	Please identify any challenges or problems for additional support, training, or guidance.

	
Challenges 

My son has been home-schooled, and this has been going well. I explained to my supervisor what was happening. I told the supervisor that this situation would not affect my work, which had no significant effect. I need to reduce any necessary stress or give myself more consideration. 
My son has currently been diagnosed with hearing impairment and Autism.  



	Please provide an updated outline of your anticipated timetable for completing your thesis.
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	When do you plan to submit the thesis?


	September       2028	








	[bookmark: _Toc163641317]Section Four – Researcher Development

	Research students are expected to develop their personal, professional, and research competencies, skills, and knowledge throughout their period of study at London Met.  They should discuss their training needs with their lead supervisor and identify which activities are appropriate and necessary for their programme of research, and personal and career development.
The London Met Research Student Training Programme offers a range of courses across four domains: Knowledge and Intellectual Abilities; Personal Effectiveness; Research Governance and Organisation; Engagement, Influence, and Impact. These courses are available face-to-face and on-line.
Please tick below which of the following researcher development activities you have engaged with since your last submission to an RSPG. Please give the date and a brief description of the activity.

	☒	London Met Postgraduate Research Training Sessions

	Description
	
Wednesday, 5 February
Navigating Emotional Risk in Research

Wed, 5 Feb 2025 16:00 - 17:30 GMT
Location
Online
About this event
· Event lasts 1 hour 30 minutes
Navigating Emotional Risk in Research

A Global Diversities and Inequalities Research Centre event.

This workshop explores the unique emotional challenges researchers face when investigating human distress. As researchers delve into deeply personal and often traumatic topics, they can experience significant emotional risks. These risks may arise from direct exposure to painful stories, vicarious trauma, or identifying too closely with the subject matter. In fields like migration, where displacement and loss are central themes, or stalking, where the invasion of personal safety and experiences of actual or the fear of violence are expressed, the emotional toll on researchers can be profound.
Four researchers will present brief case studies of their work, highlighting the emotional risks they have encountered. They will examine strategies for managing the emotional demands of research and how researchers might build this into an ethical approach that keeps us and the participants we work with safe.
The workshop will explore strategies that may help navigate these risks to achieve ethical good practice, recognise signs of emotional strain and prevent burnout. Special attention will be given to the role of lived experience—how researchers with personal connections to these topics can balance empathy with self-care.
By the end of this workshop, attendees will have considered how to engage thoughtfully and safely in sensitive research areas, ensuring both their well-being and the integrity of their work.
This is an essential session for anyone working in fields involving highly sensitive and emotional topics such as human distress, we especially welcome PhD students and ECRs, as well as anyone interested in this topic.

Dr Ama Agyeman
Alessia Dalceggio
Prof. Louise Ryan
Prof. Emma Short

The Global Diversities and Inequalities Research Centre is a home for interdisciplinary and multidisciplinary scholarship that explores migration, diasporas, nations, regions and localities through the lenses of diversity and inequality.
London Met 
Alessia Dalceggio
The treatment and experiences of migrants arriving in the UK have been much in the news recently, and it's a subject that Italian PhD student Alessia Dalceggio has chosen to focus on – specifically, the higher education experiences of forced migrants. It's a subject she holds close to her heart and chimes well with her role as a consultant and trainer for the Diversity Trust. 

Another plus of my job is working with a fantastic team of passionate, knowledgeable, and fun people – you get a boost of endorphins just around them.
Tell us about your recent role as an Equality Officer in higher education.
Before starting my PhD, I worked as an Inclusion Officer in higher education. I worked on anti-harassment policies and diversity and inclusion strategies and activities for both students and staff. I went through a learning curve at the beginning, but once again, I was fortunate to be surrounded by amazing allies who made a huge difference in my development and my day-to-day job. In my most recent role, I teamed up with a group of amazing staff and PhD students to work on inclusive research practices, and that’s how the Inclusive Research Collective was born. It was during and thanks to these experiences that I developed the research idea that eventually became my PhD project.
Can you explain briefly about your PhD topic and why you chose that particularly?
My research is focused on forced migrant students’ experience of higher education in the UK. I aim to understand how pre- and post-migration experiences intersect with individual identities and how they impact students’ participation and sense of belonging. I’m also interested in understanding how the hostile environment and the wider immigration regime in the UK influence HE institutions and play a role in increasing the inclusion or further marginalisation of students.
What is your biggest passion in life, and where did that passion come from?
People, stories and food.
What drives you? 
Empathy.
What surprised you about London Met?
How community-based and driven the University is.
Tell us a little bit about your interests outside of university and why they are essential to you.
I’m really interested in narratives and storytelling; curling up on a sofa or laying in the sun with a novel is one of the simplest, greatest joys of life to me. I also enjoy cooking, sharing a meal with friends and travelling. I’m a couch potato at heart when it comes to sports, but lately, going for a run, doing some yoga or going to the gym has been super helpful for both my physical and mental health.
Do you have any advice for anyone else considering a PhD at London Met?
Go for it! Keep in mind that each journey to a PhD is different and that each pathway is valid.
Professor Louise Ryan
Louise Ryan is a Senior Professor of Sociology and Director of the Global Diversities and Inequalities Research Centre. Louise is also chair of the Research Ethics Committee in the School of Social Sciences and Professions.
Professor Louise Ryan
Biography
Originally from Cork and a graduate of University College Cork, Louise joined London Metropolitan University in June 2020 as a Senior Professor. She was previously a professor of sociology at the University of Sheffield, and before that, she was a professor and co-director of the Social Policy Research Centre at Middlesex University.
Teaching and interests
Louise has over 20 years of experience in higher education and has taught on a wide range of modules including Sociology of Gender, Ethnicity and Migration. She has a particular interest in research methods and has taught as programme leader of an MSc in research methods.
Louise currently teaches on the Researching Diversities and Inequalities course.
Research projects
Louise is a leading expert in the field of migration. She has received many prestigious research grants to develop her work on migration, including several ESRC awards.
She has recently been working on a large ESRC grant with colleagues at the University of Sheffield on Sustainable Care, where she co-led a work package of ageing migrants in the UK. Prior to that, she completed a large European Commission-funded FP7 project, RESL.eu, on early school leaving across the European Union.

Entering your final year as a research student: what do you need to know?

Tues, 19 November, 13:00 - 14:00
Online

In this session with Dr James Alexander (SSSP) we will walk you through your final year. You will find out about the different stages, including writing up and final submission.

We will discuss the requirements for your submission and the arrangements prior to your viva, and provide you with the opportunity to ask any burning questions.

Introduction to Qualitative Methods and Data Analysis

Tues, 10 December, 12:30 - 14:00

A session led by Ron Cambridge, designed to introduce key concepts and approaches in qualitative research and data analysis.


	Neurodiversity is a portmanteau first publicized by activist Judy Singer and columnist Harvey Blume, which can be broken down into its components of “neuro,” referring to the nervous system, and “diversity,” which refers to the variety and differences of things. Hence, neurodiversity speaks to the variation in neurological functioning in humans. The neurodiversity movement urges us to recognise neural and biological differences, to understand that not every brain works like yours and that other people may experience the world much differently from you. There are different ways of perceiving the world, capacities to reason and think critically, and sensitivities to environmental stimuli. As providers, we need to take perspective and decanter from dominant normed narratives.
This session aims to discuss the history of the neurodiversity movement and neurodivergent culture so mental health providers, educators, and community members can effectively support neurodivergent people and build neuro inclusive environments. The information in this training may be considered a precursor to becoming a neurodiversity-affirming provider.
Objectives
Understand the Concept of Neurodiversity
· Define neurodiversity and explain its significance in the context of biological and cognitive diversity.
· Discuss how neurodiversity fits within the broader framework of human biodiversity.
Critique Conventional Notions of Normalcy
· Analyze the historical and societal constructions of "normal" and "average" in mental health.
· Explore the impact of these constructs on societal attitudes and practices towards neurodivergent people.
Explore the Evolution of Neurodiversity as a Paradigm
· Trace the history of the neurodiversity movement and its key milestones.
· Describe the core principles of the neurodiversity paradigm and its implications for social inclusion and policy.
Promote Neurodiversity-Affirming Practices
· Examine best practices for affirming neurodiversity in therapeutic, educational, and workplace settings.
· Develop strategies for supporting neurodivergent individuals by leveraging their unique strengths and addressing their specific needs.

*NBCC has approved Neurodiverse Counselling Services as an Approved Continuing Education Provider, ACEP No. 7531. Programs that do not qualify for NBCC credit are identified. Neurodiverse Counselling Services is solely responsible for all aspects of the programs.

		When


Friday, 13 Dec 2024, ⋅ 4 pm – 5:30 pm (United Kingdom Time)

		Guests


David Meer – organiser


meer@neurodiversecounseling.com




Wednesday, 18 December
How to knuckle down to research writing
A fun and honest end-of-year session on productivity, organised by London Met

Introduction to Qualitative Methods and Data Analysis

Tues, 10 December, 12:30 - 14:00

A session led by Ron Cambridge, designed to introduce key concepts and approaches in qualitative research and data analysis.


	Neurodiversity is a portmanteau first publicised by activist Judy Singer and columnist Harvey Blume. It can be broken down into its components of “neuro,” referring to the nervous system, and “diversity,” which refers to the variety and differences of things. Hence, neurodiversity speaks to the variation in neurological functioning in humans. The neurodiversity movement urges us to recognise neural and biological differences and understand that not every brain works like yours and that other people may experience the world much differently. There are different ways of perceiving the world, capacities to reason and think critically, and sensitivities to environmental stimuli. As providers, we must take perspective and decenter from dominant normed narratives.
This session aims to discuss the history of the neurodiversity movement and neurodivergent culture so mental health providers, educators, and community members can effectively support neurodivergent people and build neuroinclusive environments. The information in this training may be considered a precursor to becoming a neurodiversity-affirming provider.
Objectives
Understand the Concept of Neurodiversity
· Define neurodiversity and explain its significance in the context of biological and cognitive diversity.
· Discuss how neurodiversity fits within the broader framework of human biodiversity.
Critique Conventional Notions of Normalcy
· Analyse the historical and societal constructions of "normal" and "average" in mental health.
· Explore the impact of these constructs on societal attitudes and practices towards neurodivergent people.
Explore the Evolution of Neurodiversity as a Paradigm
· Trace the history of the neurodiversity movement and its key milestones.
· Describe the core principles of the neurodiversity paradigm and its implications for social inclusion and policy.
Promote Neurodiversity-Affirming Practices
· Examine best practices for affirming neurodiversity in therapeutic, educational, and workplace settings.
· Develop strategies for supporting neurodivergent individuals by leveraging their unique strengths and addressing their specific needs.

*Neurodiverse Counselling Services has been approved by NBCC as an Approved Continuing Education Provider, ACEP No. 7531. Programs that do not qualify for NBCC credit are identified. Neurodiverse Counselling Services is solely responsible for all aspects of the programs.



Fri, 28 February, 10:00 - 18:00
Room TM3-03 (Holloway campus)

Staff and students are cordially invited to attend the 8th Annual Interdisciplinary Health and Wellbeing Research Conference co-organised by the Health and Behaviour Research Centre and the Centre for Health & Life Science Research.

Overall, the mission of this conference is to share our research showcasing new and in-progress studies conducted by London Met staff and students at all degree levels, to promote a catalyst for research collaborations, and to engage in lively discussions with the audience.

Friday, February 28
8th Annual Interdisciplinary Health and Wellbeing Research Conference
Staff and Students are cordially invited to attend the 8th Annual Interdisciplinary Health and Wellbeing Research Conference co-organised by the Health & Behaviour Research Centre and the Centre for Health & Life Science Research.

Date: 28 February 2025

Time: 10.00 to 18.00

Rooms: TM3-03

Overall, the mission of this conference is to share our research showcasing new and in-progress studies conducted by London Met staff and students at all degree levels, to promote a catalyst for research collaborations, and to engage in lively discussions with the audience.
This year, we have many speakers with great presentations and panel discussions from staff and students at the School of Social Sciences and Professions and the School of Human Sciences.
The programme explores different dimensions of health and wellbeing from varied disciplines including, sports science, biological sciences, public health, health & social care, psychology and dietetics and nutrition. Full programme to be added soon.

Please register on this site so we can ensure everyone can enjoy a cup of tea or coffee!
Only for London Metropolitan staff and students

Entering your final year as a research student​: what do you need to know?

Weds, 2 April, 12:00 - 13:30
Online

In this session with Dr James Alexander (SSSP), we will walk you through your final year.

You will find out about the different stages involved, including writing up and final submission. We will discuss the requirements for your submission and the arrangements prior to your viva, plus provide you with the opportunity to ask any burning questions.

Fundamentals of Social Science Research Methods I: Defining & Designing

Session seven: Adjustment Methods & Exploratory Designs

Thurs, 3 April, 13:00 - 14:00
Online

Join Dr Stephen Hills for the seventh session of this short course organised by CARES, introducing the theoretical and practical foundations of empirical social science research design.  

This course is open to all London Met staff and PhD students (including partner universities).

ARC Discover

Session 1: Monday, 7 April, 13:00 - 14:30


	☒	On-line courses which you have undertaken

	Description
	
Re-thinking Social Networks: Qualitative Network Analysis, Conceptual Reflexivity and the Presentation of the Networked-Self
A BSA Social Network Analysis Study Group (SNAG) Seminar
4 October 2024 (4:00-5:30 pm)
Online
About the Event
A SNAG Online seminar with:
· Professor Alessio D’Angelo (University of Derby) and Professor Louise Ryan (London Metropolitan University)
· Discussant: Professor Betina Hollstein (University of Bremen).
In recent years, social network analysis has become a key conceptual and methodological framework within the social sciences, and it is increasingly used in fields such as migration research.
The rise of Big Data and computational capabilities have enabled complex analysis and visualisations of whole networks, with a predominance of quantitative approaches and an overall tendency to focus more on network structure issues and data generation than on how data can be interpreted and analysed qualitatively.
How can we research, understand and visualise dynamic personal ties over space and time? To what extent should we treat network data as network maps instead of network narratives? How can we disentangle issues of meaning-making and interpersonal relationalities behind network data?
These are some of the questions that Prof Alessio D’Angelo and Prof Louise Ryan have been exploring over the last decade. During that time, they have produced a trilogy of papers:
· Ryan, L., & D’Angelo, A. (2018). Changing times: Migrants’ social network analysis and the challenges of longitudinal research. Social Networks, 53, 148-158.
· D’Angelo, A., & Ryan, L. (2021). The presentation of the networked self: Ethics and epistemology in social network analysis. Social Networks, 67, 20-28. 
· D'Angelo, A., & Ryan, L. (2024). Qualitative analysis of migrants' network data: Using conceptual reflexivity to reveal the ‘magic trick’. International Migration. 
In this online seminar, they will build on these and other publications to present their reflexive approach to researching and analysing network data, with a particular focus on qualitative and mixed methods and examples informed by migration research and beyond.
The discussant, Prof Betina Holstein, has also been publishing on social network analysis for many years and she will share her insights and reflections on the themes of the seminar.
Registration
This event is free to attend but registration is required.

The ethics of engagement and impact
Discover the essentials of ethical research impact
By Fast Track Impact + Methods for Change
69 followers
2 years on Eventbrite 📈
Follow
Date and time
Tue, 8 Oct 2024 10:00 - 11:00 BST
Location
Online
About this event
· Event lasts 1 hour
Discover the essentials of ethical research impact in this online workshop. Drawing on the latest scholarship on the ethics of engagement and impact, this workshop provides a comprehensive framework to guide ethical engagement practices and foster meaningful, long-term impacts.
This taster session gives you essential insights and tools from the full training course offered by Fast Track Impact with Methods for Change here, which enables you to:
· Be led by the needs and priorities of those who may be affected by or interested in engaging with research impact.
· Systematically analyse the relative interest, influence, and impacts likely to arise for those who engage with or might benefit from or be harmed by the research.
· Co-design research, where possible, with those who stand to benefit or lose most from its outcomes.
· Ensure equity, diversity, and inclusion by systematically assessing and addressing barriers to engagement by all relevant parties.
· Adapt engagement processes, communication channels, and approaches to be inclusive.
· Proactively identify, assess, and attempt to mitigate potential risks and negative impacts arising from research and engagement.
· Maintain accountability through continuous evaluation.
· Think about how to embed ethical considerations into institutional impact and research cultures.
· Depending on the group's interests, explore specific disciplinary issues, for example, relating to STEM or SHAPE disciplines.
This workshop will equip you with practical strategies and ethical good practices to employ as you seek to make a lasting difference with your research.

Speakers
The session will be led by Eric Jensen from the Institute for Methods Innovation (IMI), Mark Reed from Fast Track Impact and IMI, and James Daybell and Louise Rutt from the University of Plymouth, and is funded by an AHRC Impact Acceleration Account.

Introduction to the speaker and host, including their qualifications, experience, and a brief bio to establish credibility.
12:05 - 12:07
Recap from the previous session
Nat Hawley

April Slocombe

Instructions on where to find and watch recordings of our previous webinars.
Joining the Interactive Feature

In the concluding segment of our webinar, we'll introduce our next webinar topic, guide you on subscribing to our YouTube channel for this and other recordings, and provide our contact details for an...
View More
Unlock Potential: Supporting employees with Dyspraxia, Autism & ADHD
Start Date: 2024-10-09
Time: 11am ET / 4pm BST
By 2027, 20% of Fortune 500 companies will actively recruit neurodivergent talent. Are you ready to join them? Neurodiverse individuals offer unique perspectives and problem-solving skills that can give your business a competitive edge. But to harness their full potential, you need the right tools and support.
Join our webinar to learn how Read Write is transforming workplaces for employees with Dyspraxia, Autism, and ADHD. Discover practical strategies to create an inclusive environment where everyone can thrive. Scroll down to save your spot...

Matter of Focus webinar:

Quality assurance matters: An approach to meaningful assessment.

Weds, 20 November, 12:30 - 13:30
Online

Penumbra Mental Health is a pioneering charity providing dedicated services for people experiencing mild to serious and enduring mental ill health. For the last five years, Matter of Focus has been supporting them to embed outcomes and impact, and to operationalise outcome tracking across strategy, programmes and services.

In this webinar you will:
· Gain insights into how to operationalise a quality assurance framework across services.
· Discover how software OutNav can bring QA to life for managers and service providers.
See a real life example of quality assurance in practice

Introduction to research writing

Fri, 22 November, 11:00 - 12:30
Online

In this session, we'll cover the essentials of structuring a research thesis, including the key elements for the necessary sections of a thesis (introduction, methodology, etc.), conducting a literature review and how to integrate this into the thesis, and mastering citation styles and options for managing sources.

We'll also discuss strategies for clear and concise academic writing, as well as the importance of creating a clear narrative throughout the thesis.


Date and time
Fri, 13 Dec 2024 09:30 - 10:30 GMT
Location
Online
About this event
· Event lasts 1 hour
Welcome to Embracing Neurodiversity in the Workplace event! Join us online to learn about the importance of inclusivity and diversity in the workplace. Discover how embracing neurodiversity can benefit your team and organization. Our expert speakers will share insights, tips, and best practices to create a more inclusive work environment. Don't miss this opportunity to make your workplace a better place for everyone!

Thursday, April 3
Neurodiversity in the Workplace: Creating Supportive Learning Environments
Date and time
Thursday, April 3, 2025 · 4:30 - 5:30pm GMT+1
Location
Online
About this event
· Event lasts 1 hour
Event Overview:
With an increasing understanding of neurodiversity in the workplace, organisations recognise the value of creating supportive learning environments that embrace all types of thinkers. This Leadership Circle will explore how businesses can foster inclusive learning opportunities that empower neurodivergent individuals to thrive.
Join us for an insightful session on Neurodiversity in the Workplace to learn how to build learning and development (L&D) strategies that cater to different cognitive styles, creating an inclusive workplace where everyone can contribute to their full potential.

What to Expect:
· 30-minute keynote presentation on the importance of neurodiversity in the workplace and how to design inclusive learning programmes
· 20-minute networking and discussion on best practices for supporting neurodivergent employees through tailored L&D initiatives
· 10-minute resource-sharing segment to provide practical tools and resources for enhancing neurodiverse-friendly learning environments

Who Should Attend?
This event is ideal for HR professionals, L&D leaders, managers, and anyone committed to fostering diversity and inclusion in the workplace. Whether you’re looking to better support neurodivergent employees or are exploring how to make your learning initiatives more inclusive, this session will provide valuable insights and strategies.

Key Takeaways:
· Understand the key principles of neurodiversity and how it affects workplace learning
· Learn how to develop inclusive L&D programmes that cater to a variety of learning styles and needs
· Discover practical approaches to create supportive environments for neurodivergent employees, improving engagement and retention
· Gain access to resources and tools designed to promote neurodiversity-friendly workplaces

Why Attend?
As organisations strive to build more diverse and inclusive cultures, embracing neurodiversity is crucial to creating environments where everyone can thrive. In this Leadership Circle, you’ll learn how to support neurodivergent employees through tailored learning and development strategies, enabling them to bring their unique strengths to the table.

Reserve Your Spot:
This is a free event, but spaces are limited. Be sure to register in advance to secure your place.
We look forward to welcoming you to this important conversation on creating supportive, inclusive learning environments for neurodivergent individuals.

Zoom Link: A Zoom link will be emailed to all registered participants before the event.

Wednesday, December 11
Managing Neurodiversity in the Workplace; Practical Guidance
Date and time
Wednesday, December 11 · 10:30 - 11:30am GMT
Location
Online
About this event
· Event lasts 1 hour
Inventum Group has teamed up with Howard Kennedy LLP to bring you a free workshop: Managing Neurodiversity in the Workplace.
Hosts:
Adam Tobias - Co-Founder & ED&I Leader at Inventum Group
Lydia Christie - Legal Director, Employment Law at Howard Kennedy LLP
It is estimated that 1 in 5 people are neurodiverse in the workplace, and of those, the majority (78 per cent) of neurodivergent workers feel overwhelmed at work, research by Birbeck, University of London and Neurodiversity in Business (NiB) has suggested. To foster an inclusive and effective workplace, it is imperative to know how to manage neurodivergent employees.
This one-hour Webinar aims to equip Employers, Leaders, Managers, and HR Professionals with the knowledge, strategies, and confidence to effectively hire and support neurodivergent employees while ensuring compliance with legal obligations.
You will gain practical insights into building a supportive workplace culture, leveraging neurodiverse talent, and navigating their legal duties effectively.




	☐	Taught Masters modules which you have undertaken

	Description
	


	☐	Relevant conferences which you have attended

	Description
	

Friday, February 28
8th Annual Interdisciplinary Health and Wellbeing Research Conference
Staff and Students are cordially invited to attend the 8th Annual Interdisciplinary Health and Wellbeing Research Conference co-organised by the Health & Behaviour Research Centre and the Centre for Health & Life Science Research.

Date: 28 February 2025

Time: 10.00 to 18.00

Rooms: TM3-03

Overall, the mission of this conference is to share our research showcasing new and in-progress studies conducted by London Met staff and students at all degree levels, to promote a catalyst for research collaborations, and to engage in lively discussions with the audience.
This year, we have many speakers with great presentations and panel discussions from staff and students at the School of Social Sciences and Professions and the School of Human Sciences.
The programme explores different dimensions of health and well-being from varied disciplines, including sports science, biological sciences, public health, health & social care, psychology and, dietetics and nutrition. Full programme to be added soon.

Please register on this site so we can ensure everyone can enjoy a cup of tea or coffee!
Only for London Metropolitan staff and students


Developing an Open Research course and decision tree for researchers
Add to Calendar
Details
Presenters:  
Dr Camilla Elphick, Lecturer in Psychology 
Dr Sarah Laurence, Senior Lecturer in Psychology  
Dr Lydia Devenney, Lecturer in Psychology 
Dr Ailsa Strathie, Head of Discipline, Psychology & Counselling  
 
This talk describes a new, open-access OU course on Open Research designed to help researchers from across disciplines understand the principles of open research, why open research is important, and to recognise good practice in the work of others. The accompanying interactive decision tree also shows researchers how to apply open research practices to their own research at any stage of a project.
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About this session
This talk is about ways technology can help scientists open up processes of doing research to the wider public, such as data collection and analysis. It will detail how a technological solution, inquiry, is helping scientists achieve this objective through example projects.
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Event 16: Is Neurodiversity a Community? Exploring Identity, Inclusion, and Intersectionality
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 Black Scholars Writing Workshop - April 6 Workshop

Session Overview
 
9.30 am Welcome/Housekeeping/Session Aims
9.45 am Grounding with Judy Worrell (Counsellor)
10.00 am -10.30 am Professor Christine Callender: Insights, tips and knowledge
10.30 am – 11.00 am Study time
11.00 am - 11.30 am Montel Gordon: Insights, tips and knowledge – From research to book form.
11.30 am – 12.00 pm Study time
12.00 pm -12.30 pm Peer Presentation by Lisa Thomas: The Leadership Journeys of School Leaders of Colour and Questions/Feedback
12.30 pm  – 1.00 pm Study time
1.00 pm – 1.30 pm Reflections, Closings and Next Steps
1.30 – 3.00 pm Break and Optional Study time till 3 pm (1.30 pm – 2 pm – break, 2 pm – 2.25 pm Study time, 2.35 pm– 2.55 pm Study time/Reflection. 2.55 pm – Come together for closing.
 
I have added a technique that you might like, the Pomodoro Technique, which you can follow throughout the morning if you wish. Otherwise, we hope you enjoy the gathering of studying and learning together.
 
Pomodoro Technique Materials
 
•       Timer (physical timer, phone, or Pomodoro app).
•       Notebook & Pen (for jotting down tasks, reflections, or distractions).
•       Laptop or Study Materials (depending on the focus of the session).
•       Headphones (if working in a shared space and need to minimise distractions).
 
Approach suggestion
 
A typical Pomodoro session consists of 25 minutes of focused work, followed by a 5-minute break, with a more extended 15-30-minute break after four cycles. 
Introduction & Goal setting (15-20 min)
1. Set a goal for the session
2. Break tasks into small, manageable chunks
2. Pomodoro Cycles (4 rounds of 25 min work + 5 min break)
2. Focus on one task at a time
2. Track progress after each cycle
2. Short movement/stretching during breaks
3. Long Break (15-30 min)
3. Relax, take a walk, socialise, drink
4. Second Set of Pomodoro Cycles (4 rounds of 25 min work + 5 min break)
5. Wrap-Up & Reflection (15-20 min)
5. Reflect on their productivity if you choose
5. Reflect on the challenges and adjustments for next time
5. Feel free to share your experiences and strategies for improvement




	☐	Relevant conferences at which you have presented

	Description
	


	☐	Relevant journal articles, publications, or other artefacts which you have submitted, published, performed, or exhibited

	Description
	


	☒	Any other researcher development opportunities in which you have participated

	Description
	Presented – my research to my colleague 


	☐	If you have not engaged in any of these activities, please indicate why (s) you have not done so. Lack of engagement with researcher development may be a risk to successful completion of your research programme

	Description
	






	[bookmark: _Toc163641318]Section Five – Feedback and Reflection 

	Please copy and paste the feedback from Turnitin from your last submission (if applicable) below

	



	Please provide a short reflective statement regarding the feedback from the last RD1/RD2 submission and any actions that may arise (500 words max). 

	
RD2 last year

What happened 
Last year, I needed the supervisor meetings to be recorded so that I could take notes and remember what was happening in order for me to complete the minutes. I was keen to ensure all tasks were completed on time.

I had several ideas and thoughts about the research and wanted to incorporate them into the project. Unfortunately, I experienced some significant issues with my previous supervisor and felt these ideas were becoming lost in our work together. 

My preferred way of working meant that I needed very clear goals and direction to ensure that I stayed focused and on task. Unfortunately, this was not forthcoming.

Due to taking on a management role, my supervisor was stretched and stressed. This may have contributed to these difficulties. Although my son is currently homeschooled, I am managing my situation well.


Learn
Throughout the experience, I have learnt that I am very motivated and enthusiastic about the project. I feel it has significant potential and is highly relevant to issues being faced by current society.

Changes 
I felt moving supervisor was necessary to move the study forward. Having supervisors with lived experiences has meant that there is recognition and an unspoken but clear understanding of what is needed to progress the project. I have appreciated being encouraged to explore new aspects of this area of study. 

Evaluate/conclusion 
 
Although I believe that moving supervisor was best for my study and myself, the experience was very stressful. However, I have kept my enthusiasm and passion for the research throughout this experience. 

Action plan


Word 227



Action planning – making it happen! What are your three key INSIGHTS from this session/today?

1. Work on the AimDate: 


2.  Focus on the coping strategies

3.  terminology of black and Brown communities 

(comment)
	What ACTIONS do you commit to taking?

	What will indicate that you have successfully COMPLETED these actions?

	When will you complete these actions? Review 


	
Aim- Work on improving the title.



Coping strategies of the participants. 

 



Terminology of Black and Brown Communities (B&BC).


	
When the study starts genuinely reflected in the title.


When I have completed the homographic questionnaire, I will consider each configuration. 



I will research this area and discuss with the supervisors what will work best. The sensitive nature of labelling and identity must be considered.  Coming to a consensus.

	
To complete in the next four months.



When the ethics form has been completed. 





To be completed in six months.




	 Not met (give reasons)

	Partially met (comment)

	COMPLETED (comment)


	












	
	
Aims- completed reading around the ideas.

Coping strategies – reading and discussion to complete this.


Terminology- this took longer than I expected to complete as I had to make a justification for the reason why. 
Justifying this terminology has meant that greater insight into labelling around race and ethnicity has been achieved and is fundamental to understanding the categories and discrimination of these specific groups.



Word 220 word 447

	[bookmark: _Toc163641319]Section Six – Written Work to be Submitted with RD2 Form

	The progress review is not intended to add to a student’s workload. The RSPG wants to see ‘work-in-progress’. Students should only submit written material that will benefit the preparation of the thesis or form part of the thesis. It should be of sufficient length and quality to facilitate an assessment of progress.  
You should submit a draft chapter or report on data analysis (or part thereof) of at least 4000 words. It must be work that has not been submitted previously to an RSPG – discuss with your supervisor the best submission. Please follow the Guidance for Research Students on appending your written work to this form to upload to Turnitin in the Doctoral Studies site in WebLearn as a single document.
Please complete this section to help the Reader by explaining where your submission fits within your thesis, what else the chapter will cover (or what further analysis you are planning), and where it sits within your work programme. It will also help us if you include a table of contents, indicating which chapters have been written/drafted. 
Work submitted here is for assessment and is subject to normal rules of academic standards and honesty; your submission via Turnitin is subject to a similarity check.  You may use Turnitin to check your work before submission.
Please insert the work below:



INSERT WRITTEN WORK HERE 
(please use Ariel 11pt font of similar)
Background/Rationale  
The research focuses on dyslexia amongst the Black and Brown Communities (B&BC), which is not just a matter of academic interest but a crucial area that demands our attention. Currently, limited research indicates a need for research on the impact on broader society. There is a limited awareness of the issues and their effect on individuals. These individuals are excluded from the debate; this was shown through COVID-19, which revealed that within health services and technology poverty, there are apparent discrepancies between the B&BC and their white counterparts (Teo et al. 2020). Further, findings show a gap in knowledge and understanding of being neurodiverse. Much of the information about this world can be found online (Ayonrinde and Michaelson 1998). Suggesting a need to bridge the experience and knowledge while recognising the implications. However, there are limited discussions or debates around B&BC and Adults Dyslexia.
There has been some awareness and recognition of dyslexia in recent years. However, the challenges and complexity of intersectionality (Crenshaw 1989) between ethnicity and disability are poorly explored (Hoyles and Hoyles, 2010; Robinson, 2013; Shaw et al 2022; Wissel et al 2022). 
[bookmark: _Hlk167220739]In exploring how inequality operates today, we must understand the processes (Osterg 2001) that define inequality as the differences among people, stating that inequity is mainly based on resources.  But also, on various factors such as socio-economic status, ethnicity, and disability. 
Previous studies have highlighted the 'deficit model' (Snowling, 2002), a perspective that views dyslexia as a deficit or impairment, labelling and defining dyslexia from the perception of others (Armstrong and Humphery, 2009; Riddick, 2009). This approach focuses solely on disabled individuals’ differences, often overlooking their strengths and unique perspectives. One significant influence in this area coined the phrase, “Nothing about us without us”, due to people with disabilities being viewed as ‘pitted’ or ‘patronised’ (Charton, 2000). Charton asserts that people with disabilities have choices, and society must empower them to utilise their autonomy (2000).  
An increase in dyslexia diagnoses (Snowing et al., 2020) is a trend driven by the growing awareness and the impact of the Equality Act (2010). This legislation, which prohibits discrimination based on protected characteristics, including disability, has brought about significant changes in education and employment regulations, requiring employers and educational settings to anticipate reasonable adjustments for individuals with protected characteristics. Despite increasing awareness of dyslexia, a significant number of individuals self-diagnose; however, no evidence measures the extent of self-diagnosis. The primary reason for self-diagnosis may be the prohibitive cost of assessment. 
The accessibility for a formal diagnosis is exceptionally costly, and there is greater demand, which means an increased waiting list, while self-diagnosis is immediate. Furthermore, self-diagnosis can provide validation and increased understanding of their challenges. This approach can lead to empowerment and reduced feelings of inadequacy and frustration. Also, there is the possibility that a significant number of adults with dyslexia are not aware of where to seek support or guidance in this area of neurodiversity.
There is a growing movement to move away from formal diagnosis; this could fundamentally remove all these previously discussed issues. While this is significant for those without a diagnosis, the role of intersectionality is fundamental for the B&BC, specifically adults with dyslexia.
Examining research that resembles the current study comes from different cultural and socioeconomic backgrounds and neurodiverse communities. One such study from Canada involved young people from ethnically diverse backgrounds with a variety of disabilities. It explores the barriers encountered once they transition from secondary school. This study aims to improve our understanding of the relationship between race, ethnicity, education, and workplace outcomes for young people from all racial and ethnic backgrounds (Lindsay et al., 2022). The study undertook a scoping review; the justification for the study was that research showed disparities existed for individuals with disabilities from ethnically diverse backgrounds regarding the support and transition services offered (Alston et al. 2006; Wilson et al. 2001). 
Similar findings were found by Ellenberg et al. 2019), who also did a systematic review of the discrepancies in race and ethnicity among young people with autism. The conclusion from this study shows there was less likelihood of  B&BC participants transferring into successful adulthood, partly through disengagement. They did not have an active role in planning meetings. Many experienced reduced chances of enrolment into educational settings or struggled to find competitive employment after leaving secondary school. Fewer B and BC participants lived independently and received healthcare services compared to their white counterparts. The review also suggested that many studies miss culture-specific terms regarding search strategies. A study by Bilaver & Havlicek (2019) described potential factors contributing to ethnic minority youth experiencing poorer outcomes in the US.  These include Black young adults with autism being more likely to live below the poverty line and have parents without a high school diploma or any formal education.  This is significant as it reveals there will be a lack of resources for these young adults and the lived experience of education from the parents who will not have the knowledge or ability to articulate and navigate their child’s academic journey.  
Three researchers (Kaya et al. 2021, Kaya et al. 2016, and Chan et al. 2015) revealed that young people with autism (Attention Deficit Hyper Disorder (ADHD) and learning difficulties who were white were more likely to achieve meaningful employment than those from ethnic minority backgrounds. African American and Hispanic counterparts experienced poorer outcomes (Glynn and Scheller, 2017). Several other studies from (Lindsay et al. 2022) A scoping review revealed that young people with disabilities, especially those from ethnic minority groups, were less likely to attend higher education, have meaningful employment or be unemployed due to the barriers of discrimination (Alston et al. 2006 Haber, et al. 2016, Michalski, et al. 2017).   
Significant findings from this systematic review of the parents of these young people with learning difficulties; many were not native speakers of that specific country or had different cultural beliefs. Several carers and parents also revealed that they were made to feel unwelcome within the educational settings, believing that the professionals mistreated them. This meant parents and carers did not trust them, which led to a lack of parental involvement.  Furthermore, many of these specific parents were unaware of procedures and practices and the opportunities or choices for transition. 
Lindsay et al. 2011). The study concluded with several implications and recommendations, one being that while the searches for these articles were worldwide, several were mainly from the US and only focused on African Americans and the Latino population. Therefore, there was a significant lack of a variety of races and ethnicities, especially not hearing from cultures that are not typically researched, such as Asian and Indigenous communities or hearing from those from African Caribbean countries. 
The research took a generalised view of disability and cultural backgrounds, which stuck them together without focusing on individual differences. So, it would occasionally look at learning differences and physical disabilities but not specifically name or suggest one group. Furthermore, they experience disabilities in different ways. 
Another study utilising a systematic review examined stigma based on individuals with learning disabilities (LD) undertaken by (Ali et al. 2015) in South Africa employed two specific measures, one looking at experiences of stigma in Cape Town; this was a self-reported South African version. The participants with learning difficulties experienced the type of public stigma and discrimination experienced by marginalised groups.  Examining the literature on the public stigma of people with learning difficulties suggests some negative attitudes towards people with learning difficulties, particularly across different cultures Scior (2011). The study showed that several of the participants with learning difficulties stated that they were either stared at in public or they were verbally or physically attacked. (Ali et al. 2015) This suggested that this behaviour occurred within their communities. (Ali et al. 2015) The study stated several implications and conclusions. It indicated that the participants with intellectual disabilities and those with mild or moderate disabilities from black and ethnic communities experience more stigma. The intervention to reduce the stigma should include attempts to reduce how public stigma occurs, particularly among black and African communities in South Africa. Also suggested supporting these individuals with intellectual disabilities to report stigma, particularly in those who are young and of black African origins.  Further research needs to be developed to look at the complex relationships of disability intersectionality with race and ethnicity, gender and social class while understanding the discrimination and disparity within these groups. This could reduce inequality. 
The rudiments of Black, Asian and Minority Ethnicity (BAME) and Black Minority Ethnicity (BME) were based on historical colourism and imperialism of categorisation (Barton, 1989).  Ali (2020) suggests that the COVID-19 pandemic magnified inequalities in British society. The increased likelihood of death in the Black and Brown Communities (B&BC) created a spotlight for open discussion, endorsing the necessity for this research. The study will employ the acronym ‘B&BC’ and avoid the terms ‘BAME’ and ‘BME’ for the above reasons. It is fundamental to acknowledge the identity with which communities align themselves, including those with disabilities. This increases the awareness and insight into these individuals' lived experiences of intersectionality. 

Debating diagnosis, self-diagnosis, and the effects of B&BC are essential to understanding how individuals within this community navigate their experiences in the workplace. This research proposes to explore the intersectionality between employed BBC dyslexics and un/self-diagnosed individuals to identify effective strategies that enable success within the workplace.
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